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Problem
• Inequality is persistent across time, is found throughout many 

countries, and shapes human development (U.S. Census, 2019)
• Education, housing, and economics are three of the primary 

domains that contribute to resource inequality
• Disparities in each of the domains is important for understanding 

inequality

Gap in Research
• Limited studies have explored the role of social class on thinking

about inequality
• The proposed research explores how those with relatively more 

(e.g., higher class; HC) think about, explain, and understand 
challenges within resource domains

Theoretical Background

INTRODUCTION

THE PRESENT RESEARCH

Socioeconomic status
• Subjective SES will be measured using the MacArthur Scale of subjective SES 

(Adler et al., 2000)

• Objective SES will be measured via parental education and family income

Challenge in a resource domain
• A challenge will be defined as “any situation in which an individual is striving to 

achieve something in the face of difficulty.” For example, a student may be 
falling behind (challenge) in school (resource domain)

Analytic-Holistic Cognition
• Locus of attention subscale (Analysis-Holism Scale; Choi et al., 2007).

• Ex: It is most important to pay attention to details of the individual, rather 
than the environment

Attributions
• Extent to which features of the student and environment cause the student to 

fall behind in school
• Ex: The student’s personal motivation to do well

HE/HA Understanding of the Problem
• HE understanding of educational problems: 

• All students (irrespective of background) could do more to maximize 
their potential

• Individual students are (at least partially) responsible for not making use 
of opportunities that come their way

• HA understanding of educational problems:
• The education system is the source of the problem
• Structural inequities don’t give all students an equal chance

Procedure
• Demographics
• Participants will read a vignette about a student experiencing a challenge in 

education
• Participants will answer main DVs (shown above)

METHOD AND MATERIALS

IMPORTANCE

• The current research explores whether social class shapes the 
way people think about, explain, and understand problems within 
education

Think: Analytic vs holistic cognition 
• How people think about objects in relation to the social context 

(Choi, Koo, & Choi, 2007)

Explain: Dispositional vs situational attribution
• Extent to which people ascribe causality to characteristics of a 

person or the environment (Solomon, 1978)

Understand: Hierarchy-enhancing (HE) vs hierarchy-attenuating 
(HA) understanding of the problem
• There are two types of forces that determine the stability of 

hierarchical relations between groups

• HE forces: contribute to the maintenance of group-based 
hierarchies (e.g., assimilation ideologies; Levin et al., 2012)

• Focus on the individual as the source of a problem

• HA forces: promote equality within social systems (e.g., 
multicultural ideologies; Hindriks, Verkuyten, & Coenders, 2014)

• Focus on the group as the source of a problem

• The study of social class has notable implications for reducing 
inequality

• Knowing how people think about, explain, and understand social 
problems is a critical first step for talking about inequality

• Understanding how those with more resources engage with 
others in the three domains (e.g., education, housing, economics) 
can help develop policies aimed to reduce inequality

REFERENCES
Adler, N. E., Epel, E. S., Castellazzo, G., & Ickovics, J. R. (2000). Relationship of subjective 

and objective social status with psychological and physiological functioning: Preliminary 
data in healthy, White women. Health Psychology, 19(6), 586.

Choi, I., Koo, M., & Choi, J. A. (2007). Individual differences in analytic versus holistic 
thinking. Personality and Social Psychology Bulletin, 33(5), 691-705.

Hindriks, P., Verkuyten, M., & Coenders, M. (2014). Interminority attitudes: The roles of 
ethnic and national identification, contact, and multiculturalism. Social Psychology 
Quarterly, 77(1), 54-74.

Kraus, M. W., Piff, P. K., Mendoza-Denton, R., Rheinschmidt, M. L., & Keltner, D. (2012). 
Social class, solipsism, and contextualism: how the rich are different from the 
poor. Psychological review, 119(3), 546.

Levin, S., Matthews, M., Guimond, S., Sidanius, J., Pratto, F., Kteily, N., ... & Dover, T. 
(2012). Assimilation, multiculturalism, and colorblindness: Mediated and moderated 
relationships between social dominance orientation and prejudice. Journal of 
Experimental Social Psychology, 48(1), 207-212.

Rodriguez-Bailon, R., Bratanova, B., Willis, G. B., Lopez-Rodriguez, L., Sturrock, A., & 
Loughnan, S. (2017). Social class and ideologies of inequality: How they uphold 
unequal societies. Journal of Social Issues, 73(1), 99-116.

Solomon, S. (1978). Measuring dispositional and situational attributions. Personality and 
Social Psychology Bulletin, 4(4), 589-594.

U.S. Census Bureau. (2019, September 10). Income and Poverty in the United States: 
2018 (Report No. P60-266). 

Class as Culture
Figure 1. 
Through shared 
experiences, 
individuals 
develop class-
specific 
behaviors 
(Kraus et al., 
2012)

EXPECTED RESULTS
1. Lower class (LC) individuals will score higher on holistic cognition, situational 

attributions, and will have a HA understanding of educational problems relative 
to upper-class (UC) individuals

2. Holistic cognition, irrespective of social class, will be strongly associated with a 
HA understanding of educational problems

HYPOTHESES

Figure 2. Lower class 
individuals will think more 
holistically, make more 
situational attributions, and 
have a HA understanding of 
educational problems 

Figure 3. Holistic cognition 
will be positively correlated 
with a HA understanding of 
educational problems


